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Do early successive bilinguals
show the English L2 pattern of
precocious BE acquisition?∗
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This study investigated the role of age-of-acquisition in determining whether young bilingual children show a pattern of
L2/nonnative English, precocious BE acquisition, or whether they show the L1/native English pattern of synchronous
acquisition of BE and inflectional morphology. Two groups of children with age-of-acquisition before or after 4;0 and
equivalent exposure to L2 English were given production and grammaticality-judgement tasks. The children in both
age-of-acquisition groups showed the precocious BE pattern, regardless of L1 background and on both tasks. We conclude
that, for this aspect of morphosyntax, bilingual children who begin to learn English after age 3;0 are best characterized as
child L2 rather than bilingual L1 learners.
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1. Introduction

Much research has shown that the bilingual first language
(2L1) acquisition of morphosyntax displays the same
developmental patterns as the monolingual L1 acquisition
of each language for the most part, although differences in
rate of acquisition between bilinguals and monolinguals
can occur (de Houwer, 2009; Gathercole & Hoff, 2007;
Genesee & Nicoladis, 2007; Granfeldt & Schlyter, 2004;
Granfeldt, Schlyter & Kihlstedt, 2007; Meisel, 1990,
2001; Paradis & Genesee, 1996, 1997; Paradis, Genesee
& Crago, 2011). In contrast, young successive bilinguals
can exhibit some developmental patterns unique to
second language (L2) acquisition, for example, clitic
distribution and placement errors in French (Granfeldt
et al., 2007; Meisel, 2008), or precocious acquisition of
BE morphemes in English (Ionin & Wexler, 2002; Paradis,
Rice, Crago & Marquis, 2008). While 2L1 acquisition
is prototypically defined as exposure to two languages
from birth, for many children, the onset of bilingual
learning begins at different ages within the preschool
years. Researchers do not agree on when the period of
2L1 acquisition transitions to the period of child L2
acquisition, with suggested approximate ages for this

∗ We would like to thank the following research assistants for their
help in collecting and processing the data: Kyla Coole, Kristyn
Emmerzael, Ruiting Jia, Katryna Lysay, Dorothy Pinto, Tamara
Sorenson Duncan, Emily Yiu, and Tatiana Zdorenko. We would also
like to thank the Multicultural Health Brokers Cooperative and the
Edmonton Public School Board for assistance in recruitment. This
research was supported with funds from the following agencies:
The Canadian Language and Literacy Research Network (Award
#27061500 to Paradis), the Alberta Centre for Child, Family and
Community Research (Award #090415INV to Paradis) and Alberta
Innovates Health Solutions (Health Scholar Award to Paradis).

Address for correspondence:
Professor Johanne Paradis, Department of Linguistics, 4–57 Assiniboia Hall, University of Alberta, Edmonton, AB Canada, T6G 2E7
johanne.paradis@ualberta.ca

distinction including 1 month (de Houwer, 1995), 1;6 (de
Houwer, 2009), 3;0 (Paradis et al., 2011; McLaughlin,
1978), between 3;0–4;0 or 4;0 (Genesee & Nicoladis,
2007; Meisel, 2008, 2009; Schwartz, 2004; Unsworth,
2013). Determining when the distinction between 2L1
and child L2 emerges in the early years is relevant to
theoretical debates concerning critical/sensitive periods
and native (L1, 2L1) versus nonnative (L2) acquisition
patterns (e.g., Meisel, 2009). Determining this distinction
is also relevant to methodological considerations for
researchers because, if acquisition patterns are different
for children who began bilingual learning at age 2;0 than
for children who began bilingual learning at age 4;0, such
differences could impact research findings if children are
grouped together in a study.

Research examining differences in morphosyntactic
acquisition patterns in successive bilinguals as a function
of age of acquisition (AOA) has produced some conflicting
findings. While some studies indicate that AOAs around
3;0–4;0 might be associated with a shift from 2L1 to child
L2 patterns (Chilla, 2008; Grandfeldt et al., 2007; Meisel,
2008, 2009), others have found no clear relationship
between AOA and error patterns in morphosyntax among
successive bilinguals (Unsworth, 2013; Unsworth, Argyri,
Cornips, Hulk, Sorace & Tsimpli, 2014). Methodological
limitations could underlie, in part, these conflicting
findings. Some studies are based on small sample sizes
of children varying in AOA and amount of L2 exposure
(Chilla, 2008; Granfeldt et al., 2007; Meisel, 2008,
2009). Other studies have examined a morphosyntactic
construction for which it is uncertain there are distinct
error patterns between (2)L1 and L2 and have included
participant groups where AOA was often confounded
with amount of L2 exposure (Unsworth, 2013; Unsworth
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et al., 2014). The present study was designed to contribute
further to the research on this topic by addressing these
methodological limitations.

This study focuses on the acquisition sequence of
BE and inflectional morphemes in English. While L1
learners of English tend to acquire inflectional finite
morphemes (third person singular -s and past -ed: INFL;
this is a theory-neutral abbreviation) and unbound finite
morphemes (BE copula and auxiliary) at roughly similar
rates, English L2 learners exhibit what has been called
‘precocious’ BE acquisition, where accuracy with BE
morphemes is significantly more advanced than with
INFL morphemes (de Villiers & de Villiers, 1973; Dulay
& Burt, 1974; Haznedar, 2001; Ionin & Wexler, 2002; Jia
& Fuse, 2007; Lakshmanan, 1994; Paradis, 2005; Paradis,
2008, 2010; Paradis et al., 2008; Schwartz, 2004; Zobl
& Liceras, 1994). Internationally adopted children who
began to learn English around 1;0 show the L1 pattern
of fairly equal rates of acquisition for BE and INFL mor-
phemes (Pierce, Genesee & Paradis, 2013); however, no
study to date has examined precocious BE acquisition in
young successive bilinguals as a function of AOA. Preco-
cious BE acquisition has been found in studies of English
L2 children with diverse L1s, e.g., Cantonese, Mandarin,
Russian, Spanish and Turkish L1s (Haznedar, 2001; Ionin
& Wexler, 2002; Jia & Fuse, 2007; Lakshmanan, 1994;
Paradis, 2008, 2010); however, because L1 background
can influence the rate of morphological acquisition in
L2 English (Blom, Paradis & Sorenson Duncan, 2012;
Paradis, 2011), L1 background was considered in this
study. Finally, since the research on precocious BE acqui-
sition has largely been conducted using production tasks
or spontaneous language sampling, both production and
grammaticality judgement tasks were included to under-
stand whether precocious BE is a production-only pattern.

The present study asked whether the precocious BE
pattern would be evident in successive bilingual children
with AOAs younger than 4;0 (Early Child L2). In order
to do this, we compared them to bilingual children with
AOAs older than 4;0 (Late Child L2), keeping amount
of L2 exposure constant. The Late Child L2 group
were expected to display the precocious BE pattern, thus
differences between the two groups in acquisition patterns
of BE and INFL morphemes would reveal whether the
Early Child L2 group displayed more of a 2L1 or L2
profile. In addition to the influence of AOA, we also
asked whether L1 background or task would influence
acquisition patterns.

2. Method

2.1 Participants

Children (n = 79) from immigrant families residing in
an English-majority city, Edmonton, Canada, participated

Table 1. Participant Characteristics

n Age AOA L2 Exposure

Early Child L2 40 65(4) 42(4) 23(5)

60–74 33–47 14–30

Late Child L2 39 75(6) 54(4) 22(5)

63–84 48–62 13–34

Note. Mean (standard deviation). Ranges are below means. Age, AOA
and L2 Exposure are given in months.

in this study. Inclusion criteria were that both parents
were foreign born and were L2 speakers of English and
that the children were exposed primarily or exclusively to
their L1 before beginning to learn English in a preschool
or school program. Thus, all children were successive
bilinguals/child L2 learners. These children were a subset
of the participants in Paradis (2011) and, following
Paradis (2011), the children’s L1s were designated
as either languages that mark tense grammatically,
[+tns] languages, or languages that do not mark tense
grammatically, [-tns] languages. The [+tns] L1s spoken
by the children in this study were: Arabic, Farsi, Gujarati,
Hindi, Punjabi, Spanish and Urdu (Bateson, 1967; Bhatia,
1993; Dehghani, 2002; Kachru, 2006; Mackenzie, 2001;
Schmidt, 1999). The [-tns] L1s were Cantonese, Mandarin
and Vietnamese (Lin, 2001; Matthews & Yip, 1994;
Nguyen, 1997).

Children were divided into two groups with different
AOAs for L2 English, but with equivalent exposure
time to English, and balanced for [+tns] and [-tns] L1
backgrounds. The Early Child L2 group had a mean
chronological age of 5;5, a mean AOA of 3;6, and a mean
length of exposure to English of 23 months. The Late
Child L2 group had a mean chronological age of 6;3,
a mean AOA of 4;6 and a mean length of exposure to
English of 22 months. The groups differed significantly
in chronological age (t(65.4) = −9.4, p < .001; d = 2.1,
large) and AOA (t(77) = −12.9, p < .001; d = 2.9, large),
but there was no significant difference in their months of
exposure to the L2. Full descriptives for the participant
groups, in months, are in Table 1.

2.2 Procedure

Children were given both the production and
grammaticality judgement (GJ) probes from the Test of
Early Grammatical Impairment (TEGI: Rice & Wexler,
2001), which target both INFL and BE morphemes. All
probes were administered according to the instructions
in the TEGI Examiner’s Manual. First, the third person
singular -s and past tense probes comprising the TEGI
screener were administered to obtain INFL production
scores. Elicitation of [–s] and [-ed] was accomplished
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Table 2. Means and (Standard Deviations) for Production and Grammaticality Judgement Probes for the Early and
Late Child L2 Groups with [+tns] L1s

Production Grammaticality Judgement

Group n BE INFL BE INFL

Early L2 20 .75(.20) .66(.29) .83(.26) .59(.35)

Late L2 20 .78(.21) .70(.33) .82(.21) .62(.29)

Note. Production = proportion correct scores; Grammaticality Judgement = A-prime scores.

Table 3. Means and (Standard Deviations) for Production and Grammaticality Judgement Probes for the Early and
Late Child L2 Groups with [-tns] L1s

Production Grammaticality Judgement

Group n BE INFL BE INFL

Early L2 20 .72(.27) .36(.30) .77(.22) .54(.22)

Late L2 19 .64(.27) .50(.34) .78(.27) .61(.24)

Note. Production = proportion correct scores; Grammaticality Judgement = a-prime scores.

through asking children to describe pictures. For the third
person singular -s probe, children were shown pictures
of professionals engaged in work activities and given
prompts like, “Here is a teacher. Tell me what a teacher
does”. Expected answers included “A teacher writes on the
board” or “A teacher teaches.” For the past tense probe,
participants were shown pictures of children engaged
in activities, followed by a picture showing the activity
being completed, and given prompts like, “Here the boy is
raking. Now he is done. Tell me what he did”. The expected
answer would be “The boy/he raked.” Only responses to
regular past tense items were included in this study. After
the screener, children were given the TEGI BE probe
where they are prompted to ask a puppet questions or make
statements using BE copula and auxiliary morphemes.
For instance, “I wonder if the bears are resting. Ask the
puppet” was expected to prompt “Are the bears resting?”
(BE auxiliary) and “I wonder about the Kitty. Ask the
puppet if the Kitty is hungry” was expected to prompt
“Is the Kitty hungry?” (BE copula). In the GJ probe, the
experimenter acted out a scenario with toys that includes
two robots who children were told are just learning to
speak English and do not say everything correctly. During
the scenario, the children were asked to determine if
the robots’ statements were said correctly or incorrectly
(“right” or “not so good”). Incorrect sentences contained
either a dropped/omitted tense marker (BE or INFL), for
example, “Bo says: ‘He running away’.” (dropped BE)
or “Zee says: ‘Maybe he need a Band-Aid’.” (dropped
INFL).

For the production probes, correct use of morphology
was calculated as a proportion of the total number
of scorable responses for items testing BE and INFL.

All children produced at least 8 responses that could
be included for the BE and INFL proportion correct
scores. Incorrect responses were mainly omission of the
morpheme; however, some is for are substitution errors
occurred for BE. For INFL, a combined mean of children’s
proportion correct on the third person singular –s and
regular past tense probes was calculated. Responses on
these two probes showed a strong positive correlation
(r(79) = .75, p < .001). For the GJ probe, test sentences
were divided according to whether they tested presence
versus omission of BE morphemes or presence versus
omission of INFL with lexical verbs. For each target
morpheme, the children’s correct rejections, false alarms,
misses and hits were calculated and transformed into
a-prime scores (Rice & Wexler, 2001; Rice, Wexler &
Redmond 1999).

3. Results

Descriptive statistics for the production and GJ probes are
given in Tables 2 and 3, divided by L1 background group.
Three-way repeated measures ANOVAs were conducted
for the production and GJ scores separately, followed
by planned pairwise comparisons where significant
interactions occurred. A MANOVA was not possible
because one independent factor was a repeated measure
(Pallant, 2010). Even though the production and GJ scores
needed to be analysed separately, children’s scores for the
two modalities were found to be significantly correlated
(production and GJ, rBE = .50, p < .001; rINFL = .49,
p < .001), thus suggesting an underlying relationship
between the source of performance on both probes. These
data met the assumptions of homogeneity of variance and
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co-variance for all analyses, ascertained by Levene’s test
and Box’s M at p > .05 (Pallant, 2010; Brace, Kemp &
Snelgar, 2009). Additional regression analyses were also
conducted with AOA as a continuous variable in order to
further explore any age-based trends in the data.

3.1 TEGI production probes

Production probe scores were analysed with a three-
way repeated measures ANOVA with two between-
subjects factors (AOA = Early Child L2, Late Child
L2; L1 = [+tns], [-tns]) and one within-subjects factor
(Morpheme = BE and INFL). Results yielded significant
main effects for Morpheme (BE = .72 vs. INFL = .55,
Wilks’ Lambda = .695, F(1, 74) = 32.4, p < .001, partial
η2 = .31) and for L1 ([+tns] = .72 vs. [-tns] = .55,
F(1,74) = 8.9, p = .004, partial η2 = .11), a significant
interaction between Morpheme and L1 (Wilks’ Lambda =
.905, F(1,74) = 7.8, p = .007, partial η2 = .10) and
a marginally significant interaction between Morpheme
and AOA (Wilks’ Lambda = .947, F(1, 74) = 4.1, p =
.046, partial η2 = .05). The sources of the interaction
effects were probed further with pairwise comparisons.
First, children with L1 [+tns] were significantly more
accurate with BE than INFL (BE = .77 vs. INFL =
.68, t(39) = 2.16, p = .037), and children with L1 [-
tns] were also significantly more accurate with BE than
INFL (BE = .68 vs. INFL = .43, t(38) = 5.48, p <

.001). Second, comparisons between BE and INFL across
L1 groups showed the source of the interaction to be
the lower scores for INFL in the L1 [-tns] than in the
L1 [+tns] group (.43 vs. .68, t(77) = −3.5, p = .001).
Regarding the marginal interaction between AOA and
Morpheme, paired t-tests revealed that both the Early
Child L2 and the Late Child L2 had higher scores for
BE than INFL (Early: BE = .74 vs. INFL = .51, t(39) =
4.8, p < .001; Late: BE = .71 vs. INFL = .60, t(38) = 2.7,
p = .01). Further between-group comparisons yielded no
significant results, suggesting that the likely source of the
marginal interaction was that the Early Child L2 group
had lower INFL scores than the Late Child L2 group, .51
vs. .60, respectively, while the Late L2 group had slightly
lower BE scores than the Early Child L2 group, .71 vs.
.74, respectively. To summarize, the main effects showed
that children were more accurate with BE than INFL
overall and that children with [+tns] L1 backgrounds had
higher scores than children with [-tns] L1 backgrounds
overall. Regarding interactions, children with L1 [+tns]
backgrounds had higher INFL scores than children with
L1 [-tns] backgrounds, but importantly, the precocious BE
pattern held across AOAs and L1 backgrounds (Figures 1
and 2).

We conducted additional multiple linear regression
analyses to determine if there were any differences
in children’s performance on the TEGI probes as a

0 

0.2 

0.4 

0.6 

0.8 

1 

Early L2 Late L2 

P
ro

p
o

rt
io

n
 C

o
rr

ec
t 

S
co

re
s 

Age of Acquisition 

BE 

INFL 

Figure 1. Mean proportion correct scores for production of
BE and INFL morphemes for the Early and Late Child L2
groups. Bars are standard errors.
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Figure 2. Mean proportion correct scores for production of
BE and INFL morphemes for the [+tns] and [-tns] L1
groups. Bars are standard errors.

function of AOA as a continuous variable. First, difference
scores between the children’s BE and INFL scores were
calculated. Larger difference scores indicate a larger
spread between BE and INFL scores. Difference scores
were not absolute scores; therefore, if a child’s INFL score
was higher than her BE score, the difference score would
be a negative number (this occurred in 7% of cases).
The mean difference score was .16 (s.d. = .28). We
also included L1 as a predictor variable in the regression
model. The model was significant overall (F(2,75) = 4.85,
p = .01; R2 = .115), and L1 was a significant factor
(Standardized Beta = −.279, t = −2.54, p = .013) but
AOA was not. Because the L1 [-tns] group was coded
as “0”, the negative polarity shows that they had larger
difference scores than the L1 [+tns] group, hence lower
scores for INFL. In sum, the regression analyses are
consistent with the ANOVA findings.
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3.2 TEGI GJ probe

GJ probe scores were also analysed with a three-
way repeated measures ANOVA with two between-
subjects factors (AOA = Early Child L2, Late Child
L2; L1 = [+tns], [-tns]) and one within-subjects factor
(Morpheme = BE and INFL). Results showed a significant
main effect for Morpheme (BE = .80 vs. INFL = .59,
Wilks’ Lambda = .556, F(1,75) = 60, p < .001, partial
η2 = .44). No other significant main effects or interactions
emerged; consequently, no pairwise comparisons were
conducted. Therefore, children were more accurate
judging errors with BE than with INFL morphemes and
this pattern held across L1 and AOA groups. A follow-
up multiple regression analysis on difference scores
(mean = .22, s.d. = .23) did not produce a significant
model or significant factors for AOA and L1, consistent
with the ANOVA findings.

4. Discussion

The objective of this study was to determine if successive
bilingual children whose L2 AOAs were younger than
4;0 (Early Child L2) displayed the precocious BE pattern
in morphosyntactic acquisition that is common in L2
but not (2)L1 English. The Early Child L2 group was
compared to a Late Child L2 group who were expected
to show this L2 pattern. Both groups of children were
administered production and GJ probes targeting INFL
and BE morphemes to see if their scores were relatively
equal for BE and INFL (L1/native pattern) or whether BE
scores would be higher (L2/nonnative pattern).

Results showed that the BE > INFL pattern was
apparent for both the Early and Late L2 groups, for both
the production and GJ probes, and across L1 backgrounds.
Additional regression analyses with AOA as a continuous
factor showed there was no sign of a trend toward the
L2 pattern among the children. Indeed, a larger mean
difference between BE and INFL in production was found
for the Early L2 group (.74–.51 = .23) than the Late L2
group (.71–.60 = .11). Furthermore, the parallels between
the production and GJ probe show that the precocious BE
pattern is not limited to production but instead extends
to L2 morphosyntactic knowledge. However, results
revealed an L1 effect in production only such that children
with L1 [-tns] were less accurate with INFL morphemes
than children with L1 [+tns]. In addition to the lack of a
tense feature to transfer from their L1, Chinese (Mandarin
and Cantonese) L1–English L2 learners might also
experience transfer of L1 phonological patterns that could
impact their ability to produce word final, consonantal
affixes in the L2 (Sorenson Duncan & Paradis, 2013), or
have different attentional and processing routines that, if
carried over into the L2, would put them at a disadvantage

for acquiring L2 inflectional morphology (Blom et al.,
2012).

In conclusion, successive bilingual children with AOAs
of 3;0 and older appear to display the precocious BE
profile in English; therefore, they are best characterized
as child L2 and not 2L1 learners, at least for this aspect of
morphosyntactic acquisition. These results are consistent
with those of others who have found evidence for a
relatively early transition from 2L1 to L2 (Chilla, 2008;
Granfeldt et al., 2007; Meisel, 2008, 2009). One limitation
is that this study did not include children with AOAs <

3;0. Findings in Unsworth et al. (2014) and Granfeldt
et al. (2007) suggest that contrasts between 2L1 children
and very early successive bilinguals can occur, thus, a
worthwhile focus for future research would be examining
acquisition patterns in children with AOAs < 3;0.
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Dehghani, Y. (2002). Persian. Munich: Lincom Europa.
De Houwer, A. (1995). Bilingual language acquisition. In

P. Fletcher and B. MacWhinney (Eds.), The handbook of
child language (pp. 219–250). Oxford: Blackwell.

De Houwer, A. (2009). Bilingual first language acquisition.
Bristol, UK: Multilingual Matters.

De Villiers, J., & de Villiers, P. (1973). A cross-sectional study of
the acquisition of grammatical morphemes in child speech.
Journal of Psycholinguistic Research, 2, 267–278.

Dulay, H., & Burt, M. (1974). Natural sequences in child second
language acquisition. Language Learning, 24, 37–53.

Gathercole, V. C. M., & Hoff, E. (2007). Input and the
acquisition of language: Three questions. In E. Hoff &
M. Shatz (eds.), The handbook of language development,
pp. 107–127. Oxford: Blackwell Publishers.

Genesee, F., & Nicoladis, E. (2007). Bilingual first language
acquisition. In E. Hoff & M. Shatz (eds.), Blackwell
handbook of language development, pp. 324–342. Oxford:
Blackwell Publishers.

Granfeldt, J., & Schlyter, S. (2004). Cliticisation in the
acquisition of French as L1 and L2. In P. Prévost & J. Paradis

https://www.cambridge.org/core/terms. https://doi.org/10.1017/S1366728915000267
Downloaded from https://www.cambridge.org/core. Universiteitsbibliotheek Utrecht, on 18 Nov 2021 at 12:19:00, subject to the Cambridge Core terms of use, available at

https://www.cambridge.org/core/terms
https://doi.org/10.1017/S1366728915000267
https://www.cambridge.org/core


Early successive bilinguals and precocious BE 635

(eds.), The acquisition of French in different contexts: Focus
on functional categories, pp. 333–370. Amsterdam: John
Benjamins.

Granfeldt, J., Schlyter, S., & Kihlstedt, M. (2007). French as
cL2, 2L1 and L1 in pre-school children. In J. Granfeldt
(ed.), Studies in Romance Bilingual Acquisition – Age of
Onset and Development of French and Spanish, pp. 7–42.
(Petites études de l’Institut d’études romanes de Lund, 24.
[Small studies of the Lund Romance Studies Institute, 24])
Sweden: University of Lund.

Haznedar, B. (2001). The acquisition of the IP system in child
L2 English. Studies in Second Language Acquisition, 23,
1–39.

Ionin, T., & Wexler, K. (2002). Why is “is” easier than “s”?
Acquisition of tense/agreement morphology by child L2-
English learners. Second Language Research, 18, 95–136.

Jia, G., & Fuse, A. (2007). Acquisition of English grammatical
morphology by native Mandarin-speaking children and
adolescents: Age-related differences. Journal of Speech,
Language, and Hearing Research, 50, 1280–1299.

Kachru, Y. (2006). Hindi. Amsterdam: John Benjamins.
Lakshmanan, U. (1994). Universal grammar in child second

language acquisition. Amsterdam: John Benjamins.
Lin, H. (2001). A grammar of Mandarin Chinese. Muenchen:

Lincom Europa.
Mackenzie, I. (2001). A linguistic introduction to Spanish.

Muenchen: Lincom Europa.
Matthews, S., & Yip, V. (1994). Cantonese: A comprehensive

grammar. New York: Routledge.
McLaughlin, B. (1978). Second language acquisition in

childhood. Hillsdale, NJ: Lawrence Erlbaum.
Meisel, J. M. (1990). Grammatical development in the

simultaneous acquisition of two first languages. In
J.M. Meisel (ed.), Two first languages - Early grammatical
development in bilingual children, pp. 5–20. Dordrecht:
Foris.

Meisel, J. M. (2001). The simultaneous acquisition of two
first languages: Early differentiation and subsequent
development of grammars. In J. Cenoz & F. Genesee (eds.),
Trends in bilingual acquisition, pp. 11–41. Amsterdam:
John Benjamins.

Meisel, J. M. (2008). Child second language acquisition or
successive first language acquisition? In E. Gavruseva
& B. Haznedar (eds.), Current trends in child second
language acquisition: A generative perspective, pp. 55–80.
Amsterdam: John Benjamins.

Meisel, J. M. (2009). Second language acquisition in early
childhood. Zeitschrift für Sprachwissenschaft, 28, 5–34.

Nguyen, D. H. (1997). Vietnamese. Amsterdam: John
Benjamins.

Pallant, J. (2010). SPSS survival manual (4th Edition). New
York: McGraw-Hill.

Paradis, J. (2005). Grammatical morphology in children learning
English as a second language: Implications of similarities
with Specific Language Impairment. Language, Speech and
Hearing Services in the Schools, 36, 172–187.

Paradis, J. (2008). Tense as a clinical marker in English
L2 acquisition with language delay/impairment. In
E. Gavruseva & B. Haznedar (eds.), Current trends in child
second language acquisition: A generative perspective, pp.
337–356. Amsterdam: John Benjamins.

Paradis, J. (2010). The interface between bilingual development
and specific language impairment: Keynote article. Applied
Psycholinguistics, 31, 3–28.

Paradis, J. (2011). Individual differences in child English second
language acquisition: Comparing child-internal and child-
external factors. Linguistic Approaches to Bilingualism, 1,
213–237.

Paradis, J., & Genesee, F. (1996). Syntactic acquisition in
bilingual children: autonomous or interdependent? Studies
in Second Language Acquisition, 18, 1–25.

Paradis, J., & Genesee, F. (1997). On continuity and the
emergence of functional categories in bilingual first
language acquisition. Language Acquisition, 6, 91–124.

Paradis, J., Genesee, F., & Crago, M. (2011). Dual language
development and disorders: A handbook on bilingualism
and second language learning (2nd Edition). Baltimore,
MD: Brookes.

Paradis, J., Rice, M., Crago, M., & Marquis, J. (2008). The
acquisition of tense in English: Distinguishing child L2
from L1 and SLI. Applied Psycholinguistics, 29, 1–34.

Pierce, L., Genesee, F., & Paradis, J. (2013). Acquisition
of English Grammatical Morphology by Internationally-
Adopted Children from China. Journal of Child Language,
40, 1076–1090.

Rice, M. L., & Wexler, K. (2001). Test of early grammatical im-
pairment. New York, NY: The Psychological Corporation.

Rice, M. L., Wexler, K., & Redmond, S. (1999). Grammaticality
judgments of an extended optional infinitive grammar:
Evidence from English-speaking children with SLI.
Journal of Speech, Language and Hearing Research, 42,
943–961.

Schmidt, R. L. (1999). Urdu: An essential grammar. New York:
Routledge.

Schwartz, B. D. (2004). Why child L2 acquisition? In J. Van
Kampen & S. Baauw (eds.), Proceedings of Generative
Approaches to Language Acquisition 2003 (Vol. 1).
Utrecht, The Netherlands: LOT Occasional Series.

Sorenson Duncan, T., & Paradis, J. (2013). English second
language learners’ nonword repetition performance: The
influence of vocabulary size, length of L2 exposure, and
L1 background. Poster presented at the Symposium for
Research on Child Language Disorders, University of
Wisconsin, Madison, WI.

Unsworth, S. (2013). Assessing age of onset effects in (early)
child L2 acquisition. Language Acquisition, 20, 74–92.

Unsworth, S., Argyri, F., Cornips, L., Hulk, A.C.J., Sorace, A.,
& Tsimpli, I. (2014). On the role of age of onset and input
in early child bilingualism in Greek and Dutch. Applied
Psycholinguistics, 35, 765–805.

Zobl, H., & Liceras, J. (1994). Functional categories and
acquisition orders. Language Learning, 44, 159–180.

https://www.cambridge.org/core/terms. https://doi.org/10.1017/S1366728915000267
Downloaded from https://www.cambridge.org/core. Universiteitsbibliotheek Utrecht, on 18 Nov 2021 at 12:19:00, subject to the Cambridge Core terms of use, available at

https://www.cambridge.org/core/terms
https://doi.org/10.1017/S1366728915000267
https://www.cambridge.org/core

	1. Introduction
	2. Method
	2.1 Participants
	2.2 Procedure

	3. Results
	3.1 TEGI production probes
	3.2 TEGI GJ probe

	4. Discussion
	References

