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1. Introduction 
 
Israel has absorbed over one million immigrants from the former Soviet Union 

since its establishment. This enormous immigration has prompted many studies, 
most of which focused on sociological aspects in immigrants who have lived in 
Israel up to five years. However, no detailed linguistic study has been conducted yet 
to thoroughly investigate grammatical knowledge in Hebrew L2. Focusing on the 
inflectional aspects of Hebrew morphology, the current study assesses morpho-
syntactic proficiency in adult Russian immigrants who have lived in Israel for at 
least eight years, taking into account age of arrival and the nature of linguistic 
categories to be acquired.   

The study has four major goals. One, to assess adult Russian immigrants’ 
knowledge of the main morpho-syntactic categories in Hebrew, using three 
innovative instruments specially designed for the purpose of the study: A 
grammaticality judgement task, a narrative-production task, and a detailed 
questionnaire. Two, to compare the results on the judgement task with those of the 
narrative task in terms of the categories learned. Three, to examine the interaction 
between age and Hebrew attainment in literate adult learners whose L1 is Russian, 
inquiring whether there is a difference between child (L1 and L2) learning of 
Hebrew and literate adult SLA, and if there is, at what age this difference becomes 
apparent. Four, to explore sociolinguistic factors such as gender and education 
deriving from the questionnaire on Hebrew proficiency, and how they relate to age 
of arrival. This will shed light on Hebrew absorption in veteran Russian immigrants 
in Israel and help develop appropriate curricula and instructional strategies for 
immigrant children and adults. 

 
1.1  Inflectional morphology in Hebrew 

 
Hebrew is a Semitic language rich in inflectional and other bound morphology. 

Hebrew-speaking children need to gain control of a rich and complex array of 
largely synthetic inflectional markers, including some that have no semantic 
correlates, particularly the marking of nonanimate nouns, such as masculine or 
feminine. However, grammatical morphological alternations - first number / gender 
distinctions, then verb tense (first imperatives and infinitives, then present, past and 
later future tense forms); and person - initially appear in the speech of normally 
developing monolingual Israeli children before the end of the second year of life 
(Berman, 1981; 1983; Kaplan, 1983; Levy, 1983; Ravid, 1995a). By the age of three 
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all inflectional systems are in use, though complete mastery of all allomorphic 
morpho-phonological forms and grammatical agreement systems takes years 
(Berman, 1985; Levy, 1983), and opaque systems such as numerals are not marked 
correctly before highschool, and even that takes school intervention (Ravid, 1995b).  

The obligatory common nature of Hebrew inflection thus makes it a diagnostic 
device of assessing grammatical mastery in the language. While native Hebrew-
speaking children amazingly possess its main components around age three, second-
language-Hebrew learners find it difficult even after gaining fluency in the language 
(Berman, 1997). To date, neither of the L2 Hebrew knowledge studies has deeply 
examined this important issue nor questioned age of first exposure effect on Hebrew 
morpho-syntactic proficiency. This constitutes the major concern of the current 
study.  

 
2.1  Age Effect and Morpho-syntactic Proficiency 

 
Most researchers dealing with age effect on ultimate morpho-syntactic 

attainment in L2 have concluded that what differentiates a younger learner from an 
older learner of a language is accuracy of their grammatical knowledge. And while 
the grammatical knowledge attained by the younger learner is thought to be native 
or near native, that attained by the older learner is thought to be illformed or 
incomplete. That was viewed in Patkowski (1980) who found evidence that age of 
arrival is related to syntactic proficiency in L2 English learners, in Oyama’s early 
study (1976) of a group of Italian-born immigrants in the United States, and in 
Schachter (1990) who investigated subjacency as a function of age in L2 English 
speakers who had their first exposure to the language after age 12. Johnson and 
Newport (1989) administered a grammaticality-judgment task covering a wide 
variety of basic morpho-syntactic structures of English to a group of 46 ESL 
speakers who had immigrated to the U.S. at various ages. They found a gradual 
decline of the level of proficiency from ages 6-7 to 16-17, which leveled off after 
that. The same results as in their 1989 study were later found in Johnson and 
Newport (1991) on grammaticality judgements concerning subjacency in English L2 
in learners who had their first exposure to English between ages 4 and 38. A year 
later, the same subjects who participated in Johnson and Newport’s 1989 study were 
tested again, using an untimed written version of the same auditory version in order 
to give the more mature learners every possible advantage to demonstrate their 
grammatical knowledge (Johnson, 1992). Even in this optimal situation, when the 
materials are presented orthographically rather than aurally, a decline in 
grammatical knowledge with older ages of learning (after the age of 7 years) was 
apparent. DeKeyser (2000) who replicated the strong correlation between age of 
acquisition and morpho-syntactic proficiency found in Johnson and Newport (1989; 
1991) with 57 native speakers of Hungarian - also found that no adult learners 
reached a near-native level in English unless they had high verbal ability, enabling 
the surrogate mechanism of explicit learning. Strong age effect has even been 
documented with 21 proficient speakers of L2 French in a grammaticality judgment 
task on subtle points of French grammar (Coppieters, 1987). Finally, 
grammaticality-judgment task which exclusively focused on Italian auxiliary choice 



revealed that even for near-native L2 speakers, intuitions about grammaticality were 
substantially different from those of native speakers (Sorace, 1993).  

Several Researchers go against age-related effect in L2 morpho-syntax. 
Bialystok (1997) reports on two studies: one with university students who were 
native speakers of English or German and who had started studying L2 French at 
different ages, and one with native speakers of Chinese who had immigrated to 
Canada and learned L2 English at different ages. In both cases, those who learned 
L2 at a later age (>15) did better than younger learners. Bialystok takes it as 
evidence against the critical period hypothesis, but as no minimal length of 
residence is mentioned, it is possible that what was measured was rate of learning 
rather than ultimate attainment, in which adults tend to show some initial advantage 
over children (Harley, 1986; Singelton, 1989). White and Genesee (1996) also went 
against age effects. They tested 19 native, 44 near-native and 45 non-native speakers 
of English on their knowledge of certain aspects of universal grammar. Those 
defined as near-natives were indistinguishable from native speakers on 
grammaticality judgement tasks for a variety of wh-movement constraints, 
interpreted as evidence that at least these UG elements are not subjects to critical 
period effects. However, even if all learners regardless of age learned a specific 
structure perfectly, this could not be evidence against the critical period hypothesis, 
since it refers to trouble learning many but not all structures after passing a certain 
age (DeKeyser, 2000).  

In conclusion, the data from empirical studies on age effects and ultimate 
attainment in second language morpho-syntax usually support the existence of a 
pervasive critical period effect, found even in the morpho-syntactic competence of 
advanced non-native speakers. It appears that high aptitude may allow second-
language-adult speakers to perform morpho-syntactically like a native speaker. At 
the same time, the pervasive nature of the critical period effect means that most 
learners will show morpho-syntactic deficiencies if they acquire the second language 
at a later age (DeKeyser, 2000). And even those who may not have shown any 
difference from native speakers, show the effect of age of first exposure, if they are 
tested by fine-grained tests. To eliminate literacy effects, the current study 
exclusively focused on literate participants of middle to high socioeconomic 
backgrounds who immigrated to Israel at various ages. This supplies a precise 
picture of age effects in advanced ultimately attained L2 Hebrew learners.  

 
1.3  Hebrew Absorption in Russian Immigrants 

 
Little linguistic research has been carried out to date on Hebrew proficiency in 

Russian immigrants. In most studies so far, language absorption was only one of the 
several sociolinguistic aspects tested. These studies relied on immigrants’ self-
assessment, asking them to evaluate their Hebrew in various conditions and skills. 
Only a small amount of the studies focused on Hebrew mastery, making use of 
various language tasks.  

A Hebrew-knowledge study in Russian-immigrant doctors revealed poor 
mastery of Hebrew and in particular of professional medical Hebrew after an 
intensive six-month medical course in Hebrew (Nocer, Vinbach & Lauden, 1995). 
Professional Hebrew knowledge was further examined in a study of Russian 



immigrant doctors, teachers and industrialists, living in Israel from six months to six 
years (Shohamy, Donitsa-Smidt, Zavda & Erlich, 1998). The specific language tasks 
given to each sector, in addition to background and attitude questionnaires, 
observations, interviews and authentic material collection, exposed differences 
among professionals, with immigrant doctors and teachers showing a fairly similar 
knowledge, which was better than that of industry workers.  

Other linguistic studies have focused on the L2 acquisition of specific 
grammatical items. These found difficulties with both definite article mastery, 
compound-noun knowledge, the accurate usage of prepositions and verb tense 
systems in immigrants living in Israel from six months to two and a half years 
(Fersman, 1996). Similar results were apparent in a comparative study of Russian- 
and English-speaking learners in both verb derivation, the use of the definite article 
and the proper usage of prepositions in Hebrew. (Lev, 1997). All immigrants had 
difficulties with verb derivation, with the preposition al –‘on’, and with three 
definite categories: anaphora, quantifiers and connected idioms. Russian speakers 
did better than English speakers. The definite article was the only category in which 
English speakers had better results, deriving from its existence in Hebrew and 
English, but not in Russian (Chesterman, 1991; Wexler, 1976), thus resulting in 
inaccurate definite forms in the Russian-speaking population.   

Russian speakers’ advantage also appeared in a recent pilot study examining L2 
knowledge of the complex agreement system in Hebrew in 64 Russian, English and 
Arabic speakers compared to adult-Hebrew speakers (Alfi-Shabtay & Ravid, 2001). 
An audio-judgement task conducted on both NP and predicate-agreement positions 
revealed difficulties with the Hebrew agreement system, especially in predicate 
position, in which the adjective is far from its subject. Though sharing similar 
response patterns, Russian speakers’ consistently had the best results in the non-
native groups, Arabic speakers achieved intermediate results, and English speakers 
had the worst scores. Hebrew speakers, too, found noun-adjective agreement 
difficult to process when noun and adjective were far apart.  

Rom (1999) focused exclusively on the L2 acquisition process of the definite 
article morpheme in Russian-speaking adolescents, aged 16-18, who had been in 
Israel from six months to three years. During this period, certain definite article 
categories were quickly acquired, while others took more time or had not been 
internalized al all.  

Taken together, the studies discussed shed light on Hebrew knowledge in 
Russian immigrants at different duration in Israel, showing gradual mastery of 
Hebrew with time. Those studies have all dealt with immigrants who have been in 
Israel no longer than six years, but none has provided a precise picture of ultimate 
Hebrew proficiency in veteran Russian immigrants.  

 
1.4  The definite article: Focus of current paper 

 
In light of the differences between the Hebrew and Russian definite systems, 

the current paper focuses on the definite article in Hebrew. The definite article is a 
functional syntactic device, indicating the familiarity of the Noun Phrase in a 
discourse. Definiteness in Hebrew is expressed through prefix ha-: ha-yeled ‘the 
boy’. Agreement in Hebrew spreads from the Head Noun to the NP modifiers ha-



bayit ha-gadol ha-ze ‘the house the-big the-this = this big house’; and proper nouns, 
pronouns and demonstratives are inherently definite. Definiteness of Direct Object 
triggers accusative et marker: ra’iti et ha-ba’yit ‘I saw Acc. The-house’; ra’iti et ze 
‘I saw Acc. it; ra’iti et Roni ‘I saw Acc. Roni’. Finally, the head noun of Bound 
N+N smixut forms, e.g., prixat^ha-tapuzim ‘blossoming ^the oranges = orange 
blossoms’ and of double compound, e.g., prixatam šel ha-tapuzim ‘the blossoming-
GEN of the oranges’ is definite and does not require a definite article prefix. While 
Hebrew widely uses the definite article marker, Russian lacks an external definite 
article marker, and uses other rhetorical devices to express definite meaning, such 
as word order, stress, pronouns, etc.  (Chesterman, 1991; Wexler, 1976). The 
complexity of the definite article system in Hebrew as opposed to its complete 
absence in Russian causes great problems to Russian-speaking learners in learning 
to use the Hebrew definite article. 

 
2. The study 

 
The current study examined morpho-syntactic Hebrew knowledge of veteran, 

literate Russian-speaking adult immigrants who have lived in Israel for at least 8 
years. More specifically, the study addresses the following three research questions: 

1. Which basic morpho-syntactic Hebrew categories place a strong cognitive 
burden on literate Russian-speaking adults even after 8 years of exposure 
(or more) to Hebrew? 

2. Does age of L2 acquisition onset affect level of knowledge in Hebrew L2 
after 8 years or more in Israel? 

3. How and to what extent do background variables, such as gender, 
education, economic status, etc. affect success on Hebrew L2? 

 
2.1 Population 

 
60 Russian speakers participated in this study. They were all literate adults, over 

age 18, who had immigrated to Israel at various ages. They all read and write 
Hebrew, and have lived in Israel for at least 8 years.  

 
2.2 Instruments  

 
Hebrew morpho-syntactic knowledge was examined in the current study using 

three instruments designed and piloted specifically for the purpose of this study. 
These included two complementary language tasks and one questionnaire. The tasks 
were conducted on different linguistic contexts: closed and structured on the one 
hand, and open and productive on the other hand. This allowed rich and well-
provided picture of L2 Hebrew knowledge of veteran Russian-speaking immigrants. 
The following describes the three tasks used in the study. 

 
2.2.1 Experimental task: Auditory grammaticality judgment task  

 
The grammaticality task of inflection focused on core Hebrew grammar in 5 

basic morpho-syntactic categories: nouns, adjectives, verbs, morpho-syntactic 



constructions (e.g., compounding, conditionals, subordination), and the definite 
article. The task contained 102 short tape-recorded sentence pairs in Hebrew (204 
randomized sentences). Each pair contained a correct and an incorrect version of the 
same sentence. For example (incorrect sentences are marked with an asterisk): Rita 
spoils the kid too much / *Rita spoils kid too much. A six-second interval was given 
between the sentences; and participants were asked to indicate whether they 
considered a sentence to be correct or incorrect in Hebrew. 

 
2.2.2 Written narrative production of a personal immigration story  

 
This task asked participants to write in Hebrew about their personal 

immigration story to Israel. It examined the same major inflectional categories of the 
Grammaticality Judgment task in an authentic narrative context. The authentic 
setting of the task was gained through a familiar content of a personal immigration 
story which had appeared to facilitate absorption in immigrant families (Brisk & 
Zandman, 1995). Narrative ability emerges early on (Berman & Slobin, 1994; 
Karmiloff-Smith, 1981; Katzenberger, 1994), and was thus likely to be part of the 
cognitive abilities of veteran adult immigrants (Berman, 1995).  A written narrative 
gives non-native speakers the time to work offline, so as to make use of their 
knowledge of Hebrew without being pressured by the demands of online processing 
(Strömqvist. & Wengelin, 1999), and write a more planned, well-organized and 
coherent text than in spoken language (Chafe & Danielewicz. 1987). Findings on the 
narrative and judgment task provide a rich picture of core morpho-syntactic Hebrew 
knowledge in veteran Russian-speaking immigrants in Israel. The following presents 
a narrative chunk of participant who arrived in Israel at age 37, and was 44 at 
testing. The narrative is presented with errors as they appeared on the original texts: 

  
“We had a strong need to leave Russia. First of all I though of children. I was 

certain they would be better in Israel, and was not wrong. Children absorbed fast. 
Sivan was 9 and Alina was 3. First friends were Russian, but soon enough Sivan 
found Israeli friends.  Alina is considered Israeli. But I remember, when we first 
arrived and she did not know any Hebrew, children at kindergarden used to tell me: 
“Alina’s already speaking Hebrew”, now she hardly speaks any Russian.” 

 
2.2.3 Written background questionnaire  

 
This task provided background and linguistic information concerning the 

immigrant, and was filled out by Russian participants themselves in their writing. 
The task required reading and writing skills, and was thus suitable to literate learners 
who could fill out a written questionnaire in Hebrew.  The task included 30 
multiple-answer and open structured questions in 3 major section. The first [1-10] 
included background questions about the immigrant, such as age of arrival in Israel, 
current age, length of residence in Israel, gender, academic background, economic 
situation, etc. The second [11-20] focused on Hebrew knowledge; and included self-
assessment questions of Hebrew knowledge in various skills. The third [21-30] 
contained self-assessment questions of Russian knowledge on various skills.  

 



2.3 Procedure 
 
60 participants were tested individually in their homes. They first filled out the 

background questionnaire and then wrote the narrative. After a short break, they 
were given the auditory-grammaticality Hebrew judgment task. 

 
2.4 Predictions 

 
The definite article was expected to be the hardest category for veteran Russian-

speaking immigrants. We expected knowledge of the definite article to be affected 
by immigrants’ age of arrival in Israel. We made no predictions concerning the 
effect of background variables (e.g., gender, education level, etc.) on success on 
Hebrew L2. 

 
3.   Findings 

 
Our hypotheses were confirmed. The Hebrew definite article was indeed the 

hardest category for veteran Russian-speaking immigrants who lack this system in 
their L1. The definite article had triggered the lowest scores on the grammaticality 
Hebrew judgment task (M=63.19), and the highest amount of errors in the written 
narratives (12 errors per 100 clauses). Figure 1 shows error distribution of the 5 core 
morpho-syntactic categories (in %), including the definite article, in the Hebrew 
judgment task: 
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Fig. 1: Error distribution of the 5 core morpho-syntactic categories (in %), 

including the definite article, in the Hebrew judgment task 
 
As seen on Figure 1, all four categories: morpho-syntac (i.e.n subordination, 

compounding), adjectives, verbs and nouns had around 80% succees, whereas the 
definite article had only 63.19 % succees. Similar results appeared in the narrative 
task. The clause was selected as our basic unit of analysis, following Berman and 
Slobin’s definition of the clause as containing a new predication (1994). Figure 2 
demonstrates number of errors produced in the Narratives on each of the five 
Judgment task categories per 100  clauses (averaged across the age groups).  
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Fig. 2: Number of errors produced in the Narratives on each of the five Judgment 

task categories per 100  clauses 
 
The definite article, as seen on Figure 2, had triggered the highest amount of 

errors per 100 clauses (M=12) in narratives written by Russian-speaking 
immigrants, compared to the other four Judgment task categories which elicited a 
low average of only 0.86 errors per 100 clauses.  

Our second hypothesis was also confirmed. Success on the definite article was 
significantly affected by Age of Arrival in (henceforth: AoA). A 1-Way ANOVA 
conducted on success on the definite article indeed showed an effect for Age of 
Arrival F(7,115)=17.01, p< .001. A Post Hoc Scheffe analyses at the level of .05 
found that the youngest arrivals (0-12) had differed from all other AoA groups. 
There was also an effect for stimuli correctness: F(1,115)=569.99, p< .001. Success 
on incorrect definite article stimuli was much lower (M=36.87) than success on 
correct definite article stimuli (M=86.64). There was also an interaction of AoA and 
definite article stimuli correctness: F(7,115)=7.81, p< .001. This interaction is 
depicted on Figure 3: 

 

93.88 90.31 89.29 85.48
72.7

32.65 26.9
15.71

0

20

40

60

80

100

0-12 13-19 20-33 33+

Correct stinuli Incorrect stimuli

Fig. 3: Interaction of Definite Article stimuli correctness and Age of Arrival on the 
Judgment task 

  
A Post Hoc Bonferroni analysis had found significant differences at the level of 

.05 between correct and incorrect definite article stimuli in all AoA groups, 
excluding the youngest arrivals (0-12) who succeeded in the Hebrew definite article 
regardless on stimuli correctness. Incorrect definite article stimuli had also separated 
the youngest arrivals away from all other AoA groups.   



Table 1 presents mean number and standard deviations of definite article errors, 
and other grammatical errors in the Narratives per 100 clauses by Age of Arrival. 
We expected production of fewer definite article errors and other grammatical and 
lexical errors to be affected by Age of Arrival: 

 
Age of 
Arrival  

Definite Article Errors 
per 100 clauses 

Other Grammatical Judgment 
Task Errors per 100 clauses 

0-12 
(N=14) 

1.65 
(3.50) 

1.70 
(4.12) 

13-19 
(N=15) 

14.99 
(15.10) 

5.72 
(12.62) 

20-23 
(N=15) 

14.93 
(13.23) 

9.59 
(11.93) 

33.1+ 
(N=16) 

15.48 
(9.27) 

6.94 
(10.45) 

Total 
(N=60) 

11.99 
(12.38) 

6.07 
(10.54) 

Table 1: Mean number and standard deviations (in brackets) of definite article 
errors and other grammatical Judgment task errors in the Narratives per 100 clauses 

by Age of Arrival 
 
A two-way ANOVA: Age of Arrival (4) X Category  (3) conducted on the data 

on Table 1 indeed showed an effect for AoA: F(1, 56)=5.90, p< .001. A Post Hoc 
Scheffe analyses at the level of .05 showed that the youngest arrivals (0-12) had 
differed from all other AoA groups, excluding 13-19. There was also an effect for 
category: F(2, 112)=8.19, p< .001. The definite article had triggered the highest 
amount of errors per 100 clauses by Age of Arrival (M=11.76) compared to other 
grammatical errors (M=5.99) per 100 clauses. 

Furthermore, a Pearson correlation conducted between the two language tasks 
found a significant negative correlation (-.52**, p<.001) between success on 
incorrect definite article sentences on the judgment task, and number of definite 
article errors per 100 clauses in the narrative task. This means that immigrants who 
had higher scores on the incorrect definite article sentences of the judgment task 
produced fewer definite article errors when writing their personal narratives. 

Taken together, success on the definite article was strongly affected by Age of 
Arrival in both judgement and narrative tasks. The youngest arrivals (0-12) had 
differed from the other arrivals: they received the highest scores on the definite 
article in the judgement task, and produced the lowest number of errors per 100 
clauses in the narrative task. Moreover, stimuli correctness was a major factor 
affecting success on the definite article in the judgment task. Incorrect Definite 
article stimuli had triggered lower scores in all AoA groups, excluding the youngest 
arrivals (0-7) who succeeded regardless of stimuli correctness. 

Our third hypothesis related to the effect of background variables on knowledge 
of the definite article. A Pearson correlation conducted between the background 
variables of the questionnaire and success on the definite article (partial out 
participants’ current age) found no effect for neither length of residence, nor gender, 
education level, economic status or knowledge of other languages. This means that 



background variables (other than Age of Arrival) do not affect success on the 
definite article. 

 Nevertheless, a Pearson correlation conducted between the judgement task and 
the background variables found a significant negative correlation (-.41**, p<.001) 
between success on definite article sentences on the judgment task, and self-
assessment in Hebrew. Immigrants who had lower scores on definite article 
sentences of the judgment task assessed themselves as better on Hebrew knowledge. 
There was also a positive correlation between general success on the Hebrew 
judgment task and success on all definite article sentences (-.64**, p<.001), success 
on correct definite article sentences (-.63**, p<.001), and success on incorrect 
definite article sentences (-.38**, p<.001). The results also showed a positive 
correlation between self-assessment of Russian knowledge and success on incorrect 
definite article sentences (-.47**, p<.001), and the production of fewer definite 
article errors in the narrative (-.28**, p<.05). 

 
4.  Summary and conclusion 

 
This study presented here examined morpho-syntactic Hebrew knowledge of 

veteran Russian-speaking immigrants in Israel (N=60) using two complementary 
language tasks: an auditory grammaticality Hebrew judgment task of 5 core 
inflectional categories, and a written narrative of personal immigration story to 
Israel. The study focused on the definite article category which appeared to cause 
problems to Russian speakers who lack this system in their L1 (Fersman, 1996; Lev, 
1997; Rom, 1999). The study also examined the effect of Age of Arrival on success 
on the Hebrew definite article, as well as the effect of background variables (i.e., 
gender, education, economic status, etc.) arising from a personal background 
questionnaire.   

We expected the definite article to be the hardest category for veteran Russian-
speaking immigrants, and that success on the definite article would be affected by 
Age of Arrival in Israel. Our hypotheses were confirmed. The definite article was 
indeed the most difficult category for literate veteran Russian-speaking immigrants. 
Success on the definite article was only guaranteed to early arrivals in Israel (AoA 
0-12), whereas arrival after adolescence already caused problems in learning to use 
the definite article in Hebrew L2. In contrast, background variables did not affect 
success on the Hebrew definite article.  

Moreover, incorrect target sentences were found more difficult to process and 
judge; they also showed significant differences between the AoA groups, and were 
thus more diagnostic in evaluating knowledge of the Hebrew definite article. The 
results also showed that high self-assessment of Hebrew did not necessarily indicate 
success on the Hebrew definite article, whereas high self-assessment of Russian 
correlated with success on judging incorrect definite article sentences in Hebrew, 
and to producing fewer definite article errors on the narrative. 

The results further indicate that in considering core grammatical knowledge of 
L2 learners, it is important to combine different task types (e.g., grammaticality-
judgment task vs. narrative production task) to provide a rich picture of core 
morpho-syntactic L2 knowledge. Moreover, in considering the effect of Age on 
success in L2, it is important to include an array of participants’ Age of Arrival 



brackets from childhood to adulthood. It is also important to include background and 
linguistic information concerning the immigrants to examine their effect in L2. 

Finally, the definite article is a key linguistic category which is acquired early 
on by native speakers of Hebrew. It highlights fundamental issues such as the 
critical age debate. The results of this study indicate that it alone separates the 
youngest AoA group (0-12) from all other groups, and it alone displays errors which 
preserve despite length of residence in Israel, education and SES. The results of this 
specific analysis thus support the critical age debate. 
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